Grantlea Downs School
Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2021

2021
Notes
Revenue
Government Grants
Locally Raised Funds
Interest income
International Students

Expenses
Locally Raised Funds
International Students
Learning Resources
Administration
Finance
Property
Depreciation
Loss on Disposal of Property, Plant and Equipment

Net Surplus / (Deficit) for the year
Other Comprehensive Revenue and Expense
Total Comprehensive Revenue and Expense for the Year

2
3

3
4
5
6
7
8

2021
Budget
(Unaudited)
$

Actual
$

2020
Actual
$

2,778,241
86,232
3,194
-

2,545,751
22,730
4,000
-

2,734,149
71,714
7,648
0

2,867,667

2,572,481

2,813,511

13,796
1,745,111
460,619
1,358
582,779
66,025
827

1,795,005
173,803
950
664,570
75,000
-

9,316
175
1,823,274
172,588
1,261
694,900
65,903
704

2,870,515

2,709,328

2,768,121

(2,848)
(2,848)

(136,847)
(136,847)

45,390
45,390

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes
which form part of these financial statements.
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2. Government Grants
2021

Operational Grants
Teachers' Salaries Grants
Use of Land and Buildings Grants
Other MoE Grants

Actual
$
594,505
1,449,367
368,888
365,481

2021
Budget
(Unaudited)
$
534,565
1,481,596
451,485
78,105

2020
Actual
$
556,798
1,555,784
495,115
126,452

2,778,241

2,545,751

2,734,149

The school has opted in to the donations scheme for this year. Total amount received was $49,500.

Other MOE Grants total includes additional COVID-19 funding totalling $757 for the year ended 31 December 2021.

3. Locally Raised Funds
Local funds raised within the School's community are made up of:
2021

Revenue
Donations
Activities
Trading
Transport Income
Other Revenue

Expenses
Activities
Trading

Surplus/ (Deficit) for the year Locally raised funds

Actual
$
54,482
15,773
4,749
11,228
-

2021
Budget
(Unaudited)
$
17,190
5,540
-

2020
Actual
$
46,307
15,185
4,541
5,681

86,232

22,730

71,714

10,213
3,583

-

5,799
3,517

13,796

-

9,316

72,436

22,730

62,398
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Level 4, 123 Victoria Street
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INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF GRANTLEA DOWNS SCHOOL’S FINANCIAL STATEMENTS FOR THE
YEAR ENDED 31 DECEMBER 2021
The Auditor-General is the auditor of Grantlea Downs School (the School). The Auditor-General has
appointed me, Nathan Breckell, using the staff and resources of Nexia Audit Christchurch, to carry
out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 3 to 20, that comprise statement
of financial position as at 31 December 2021, the statement of comprehensive revenue and
expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.
In our opinion the financial statements of the School:




present fairly, in all material respects:
o

its financial position as at 31 December 2021; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with the
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 23 May 2022. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards,
which incorporate the Professional and Ethical Standards and the International Standards on
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.
Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.
The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.
Nexia Audit Christchurch Partnership is affiliated with, but independent from Nexia (NZ) Limited. Nexia (NZ) Limited is a member of Nexia International,
a leading, global network of independent accounting and consulting firms. For more information please see www.nexia.co.nz/legal
Neither Nexia International nor Nexia (NZ) Limited provide services to clients.

In preparing the financial statements, the Board is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic
alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability
to continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.



We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that
we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board is responsible for the other information. The other information comprises the
information included on Analysis of Variance and Kiwisport Statements, but does not include the
financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.
Independence
We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued
by the New Zealand Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Nathan Breckell
Nexia Audit Christchurch
On behalf of the Auditor-General
Christchurch, New Zealand

School Name:

Grantlea Downs School

School Number:

2111

Strategic Aim:

All students will be engaged in inclusive, positive, relevant and meaningful learning experiences that meet their diverse learning
needs through our balanced School Curriculum that gives priority to Literacy and Numeracy.

Annual Aim:

All students will progress at least two sublevels per year.

Target:

40% of target children will make accelerated progress (3 sublevels in a year)
Target groups: Year 3 Boys, Girls, Year 7 Boys

Baseline Data:

Baseline Data:
2020 Year 7 girls: 44% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 8)
2020 Year 7 boys: 39% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 8)
2020 Year 6 girls: 24% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 7)
2020 Year 6 boys: 27% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 7)
2020 Year 5 girls: 24 % made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 6)
2020 Year 5 boys: 27% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 6)
2020 Year 4 girls: 53% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 5)
2020 Year 4 boys: 29% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 5)
2020 Year 3 girls: 78% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 4)
2020 Year 3 boys: 46% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 4)
2020 Year 2 girls: 100% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 3)
2020 Year 2 boys: 81% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 3)

Reasons for the variance

Why did it happen?
Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Pr1me Maths introduced school-wide
2021.

All classes have been implementing
this programme since the beginning
of the year. June
Teacher Aide support has been placed
in classrooms to support the target
groups listed above. (August) This has
been run throughout the whole
school and will continue to be the
maths programme for 2022 and
beyond.

New programme for staff and
students - many impacts:

- Across the school: the expectation of
1 hour of Pr1me Maths Monday Thursday plus maths in an integrated
manner on Friday (Eg. problem
solving).
-Discussions across syndicates to
share ideas about teaching practice
and management.
- Streamlining the basic facts
programme. In the longer-term align
across the school.
-Kereta: Summative testing at the end
of each term - look at filling gaps in a
targeted way.
-New Entrants - spend six weeks
working on 1:1 counting, language
and math behaviour before starting
on to the K book.
-Transition meetings for when
children are changing classes. Clear
documentation around where they
are up to.
-Build a vocabulary bank for the
school (make this a compulsory
display in all classes). Allocate a PD
session to do this as a group.

Agree on school-wide assessment
practices

Assessment Sheets for each book
have been developed and are being
used by teachers to assess their
students. This is then transferred to
HERO June
Assessment markers against the
Curriculum has been decided after
comparing Numeracy Project, the NZ
Curriculum, PR1ME National
Standards, consultation with other
schools and Hero Markers to get
where we want our students
achieving (August). All classroom
teachers use the assessment
documents to assess where the
children are and when to move them
on

- Backfilling of specific skills,
knowledge and language takes
time.
- Tentative assessment by teachers we aren’t quite confident yet about
what each level looks like.
- Time adjusting original levelling of
children - some were placed
incorrectly, so have needed to
spend time retesting and
regrouping then establishing
expectations again.
-Time getting to know how to work
through the books.
-High lateness - 3 syndicates are
9:15/9:30, so some consistently late
children consistently miss out.
-The whole impact throughout the
school of a programme like this will
take eight years to show - seeing
the effect for a child who has
worked with the programme
throughout their entire schooling.

Moderation of assessment data

HERO SMS used for student goal
progress

Kereta - look at grouping at the end of
each term June Acacia/Kereta have
moderated writing samples together
These were made available to parents
at the mid-year report time. We
appeared to have little engagement
with these on an anecdotal level.
These will be covered in a whanau IT
information evening in Term 1, 2022.
Ikan is being recorded on Hero.

HERO SMS tracking of student
progress

Mid-year data review
Mid-Year 2021 Data Review
(August)
End year data review
End Year data review 2021

HERO SMS used to share with
parents/caregivers

Ongoing - notices increasingly shared
using this medium. Current concern is
that interaction data isn’t as high as
we would like.(August)
This is still the case, and it was good
to be approached by the Home and
School group to share fundraiser
information via Hero.

Professional Development for staff on
Pr1me implementation

PD sessions has included experts
sharing their knowledge of PR1ME
with a chance for all staff to ask
questions June

School-wide opportunity to view
Pr1me across the school.

This has happened throughout the
year as teachers have needed this. We
were also viewed by other schools
undertaking Pr1me in our classrooms

-Low basic facts recall.
Lockdown impacted staff and
students in a variety of ways.
Only ten teaching weeks between
mid and end of year OTJs.
Current Year 4 and 5 have a high level
of low achievement.
Year 3 boys 31% made minimal
progress.
Year 5 Maori students - 6 of the 8 are
below or well below. When we look
at who these children are, all of them
have outside factors strongly
influencing this. We will continue to
support the holistic well-being of
these children.

-Beginning of the year TO day:
explicitly state the aspirational goal
to achieve two sublevels shift across
all groups.
-Inducting new staff/staff who change
teams: Develop programme plans
within each team. Team leader
responsible for overall induction but
buddy new staff with an experienced
teacher.
- Across the school: concerned by one
sublevel shift - we believe this is due
to the new-ness, there was a lot of
back-filling to do in terms of
language and process etc.
-Year 5/6 2022 and year four boys
2022 target groups for Pr1me maths.
- Mid-year progress data review.

School Name:

Grantlea Downs

School Number:

2111

Strategic Aim:

All students will be engaged in inclusive, positive, relevant and meaningful learning experiences that meet their diverse learning
needs through our balanced School Curriculum that gives priority to Literacy and Numeracy.

Annual Aim:

All students will progress at least two sublevels per year.

Target:

40% of target children will make accelerated progress (3 sublevels in a year)
Target groups: Year 3 Boys, Girls, Year 7 Boys

Baseline Data:

2020 Year 7 girls: 0% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 8)
2020 Year 7 boys: 25% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 8)
2020 Year 6 girls: 40% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 7)
2020 Year 6 boys: 55% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 7)
2020 Year 5 girls: 29 % made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 6)
2020 Year 5 boys: 25% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 6)
2020 Year 4 girls: 29% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 5)
2020 Year 4 boys: 34% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 5)
2020 Year 3 girls: 26% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 4)
2020 Year 3 boys: 39% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 4)
2020 Year 2 girls: 73% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 3)
2020 Year 2 boys: 80% made 0 or 1 sublevel shift between end of 2019 to end of 2020 (2021, Year 3)

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Ensure that A.L.L. practices are
embedded across the school.

The move towards a Structured
Literacy approach has reduced the
number of intervention groups in
Waipopo and Opihi Syndicates
(August)

-Current year five boys - over half
achieved less than a 2 level shift.
The particular cohort is part of the
issue.
- A considerable change in the lower
half of the school.
-Writing is progressing faster than
reading (a significant change).
- Current Year 3 boys show 37% are
underachieving - progression
occurring, a low starting point.
-Writing has improved because they
are writing decodable sentences
(Opihi).
-Multisensory approaches.
-Focus on letter formation.
-Explicit teaching of letter sounds.
-Excellent visual resources for letter
sounds for easy reference.

Moderation of assessment data

-Start the year with a ‘back to basics’
programme for the year 5 (year 6,
2022) group in literacy - explicit
teaching of decoding and encoding
skills).
-Senior half of the school to include a
heavier emphasis on structured
literacy.
-Support/PD for teachers around
structured literacy to help with
confidence. Melissa’s move will help
with this.
-Look at standardising tracking of PAST
using the Opihi model.
-Explicitly teach irregular words.
-Acacia and Kereta to develop systems
for assessing and recording.
-Staff sharing sessions - 1 per term
during PD time.
-Continue to update teaching
resources.

Kereta and Acacia Syndicates have
moderated writing samples from the
two syndicates - this resulted in
adapting our Writing Progressions
June Continuing to moderate across
Kereta and Acacia - using same writing
prompts to make this more concise
between the two syndicates

HERO SMS is used for student goal
progress

A decision was made at the middle of
the year that we are not ready to
create or commit to new literacy goals
yet as we are still developing what our
programme and focus look like.

HERO SMS tracking of student progress Analysis of Data: 3 December.

HERO SMS used to share with
parents/caregivers

Only reports and notices have been
shared via Hero thus far. This is an
area that we are struggling to achieve
with Hero. We are hopeful that the
move to the premier version will open
opportunities for just time-sharing.

Otago Literacy Symposium

Handouts were shared with the staff
about the presentation from Dr Rod
Galloway, “Increased anxiety in our
Classrooms”. (August)

Professional Development to improve
teacher practice

Linda Esslemont used to support
teaching practice Opihi and Waipopo March
- June
-August
Linda Esslemont to discuss teaching
practice for Literacy; viewing Kaiapoi
North School

